UNATEGO CENTRAL SCHOOL DISTRICT
BOARD OF EDUCATION AGENDA
TENTATIVE
MONDAY, NOVEMBER 2, 2015
EXECUTIVE SESSION

6:00 P.M.
EXECUTIVE SESSION
6:30 P.M.
BOARD OF EDUCATION MEETING
7:00 P.M.
UNATEGO MS/SR HIGH SCHOOL
ROOM #93
ROUTINE MATTERS
1.1 Call to order
1.2 Roll Call
1.3 Pledge
1.4 Approve regular board meeting minutes of October 19, 2015
1.5 Adopt Agenda
PUBLIC COMMENT
PRESENTATIONS
31 Administrator’s Report
ADMINISTRATIVE ACTION
4.1 Approve CSE recommendations (11.2.15 G1)
4.2 Approve Elizabeth Goodrich and Violet Bettiol as tellers for the Special
District Meeting for the Bus Proposition December 15, 2015 (11.2.15 UC1)
4.3 Approve Local Assistance Plan (LAP) (11.2.15 G2)
4.4 Award bid for Transportation Maintenance Services to Matthews Buses Inc.
(11.2.15 G3)
4.5 Accept 2014-15 Financial Audit Repoit (11.2.15 G4)
4.6 Accept Albert Utter’s resignation due to retirement as school bus driver
(11.2.15UC2)
4.7 Appoint Cheryl Schultz substitute teacher for the 2015-16 school year (11.2.15 C1)
4.8 Appoint Cecilia Sigrist substitute teacher for the 2015-16 school year (11.2.15 UC3)
4.9 Appoint Amanda DelReal substitute feacher for the 2015-16 school year
(11.2.15UC4)
4,10  Appoint Erica Darpino substitute teacher for the 2015-16 school year (11.2.15 UC5}
4.11  Appoint Amber Birdsall Deputy Purchasing Agent (11.2.15 UC6)
412  Appoint Glenn Hamilton Interim Principal (11.2.15 C2)
4.13  Appoint Albert Utter school bus driver (11.2.15 UC7)
4.14  Create (2) two monitor positions (11.2.15 G5)



Board Agenda 11.2.15

PG:2
5.

6.

PUBLIC COMMENT

ROUND TABLE DISCUSSION/QUESTIONS

EXECUTIVE SESSION (IT NECESSARY)

ADJOURN



Board Agenda 11.2.15
PG:3

4.1

11.2.15G1

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby approve the CSE recommendations as presented.

4,2

11.2.15UC1

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby approve Elizabeth Goodrich and Violet Bettiol as tellers for the Special District Meeting
for the Bus Proposition on December 15, 2015 at a rate of $75/day.

4.3

11.2.15 G2

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby approve the Local Assistance Plan (LAP) as presented.

44

11.2.15G3

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby award bid for Transportation Maintenance Services in the Unatego Central School District
to Matthews Buses Inc. for the period of November 15, 2015 to June 30, 2016.

4.5

11.2.15 G4

RESOLVED: Upon the recommmendation of the Superintendent of Schools that this Board does
hereby accept the 2014-15 Financial Audit Report as presented.

4.6

i1.2.15U0C2

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby accept Albert Utter’s resignation to retire as school bus driver effective November 16, 20135

as presented.

4.7

11.2.15C1

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby appoint Cheryl Schultz substitute teacher for the 2015-16 school year as presented.

4.8
11.2.15UC3
RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does

hereby appoint Cecilia Sigrist substitute teacher for the 2015-16 school year as presented.

4.9
11.2.150C4
RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does

hereby appoint Amanda DelReal substitute teacher for the 2015-16 school year as presented.



Board Agenda 11.2.15
PG: 4

4.19

11.2.15UCS
RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does

hereby appoint Erica Darpino substitute teacher for the 2015-16 school year as presented.

4,11

11.2.15UC6

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby appoint Amber Birdsall Deputy Purchasing Agent effective October 28, 2015.

4.12

11.2.15C2

RESOLVED: Upon the recommendation of the Superintendent of Scheol that this Board dees
hereby appoint Gienn Hamilton Interim Principal effective November 16, 2015 per diem $400/day

(HS).

4.13

11.2.15UC7

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby appoint Albert Utter school bus driver effective November 18, 2015 as presented.

4.14

11.2.15 G5

RESOLVED: Upon the recommendation of the Superintendent of Schools that this Board does
hereby create (2} two monitor positions.



New York State Education Department

Local Assistance Plan [LAP}

Diagnostic Seif-Review Document and Report Tempiate

Dixrice
Landership and
Capacity

Name of Principal:

Patricia Hoyt

Name/Number of School: Unatego Middle School
School Address: 2641 State Highway 7
School Telephone Number: 607-988-5036

Principal’s Direct Phone Number:

607-988-5029

Principal’s E-Mail:

phovi@unatepo.stier.org

District Telephone Number:

607-988-5000

Superintendent’s Direct Phone Number:

607-988-5038

Superintendent’s E-Mail:

drichards@unatego.stier.org

Reason for LAP Designation:

2014 Math and ELA scores for white students

Website Link for Published Report:

www.unatego.o

School Principal’s Signature

Date

I certify that the information provided above and in the attached documents is true and accurate to the best of my knowledge. [ understand that the
accountability status determination reported in the Information Reporting Services (IRS) partal/nySTART is official and that the district and its school
must meet all federal and State requirements pertaining to such accountability designations and expected student performance im provements.

| further certify that | have reviewed the Diagnostic Self-Review Document and met with the school leadership to discuss and revise the rubric ratings as
appropriate and that [ concur that the ratings provided in the rubric are an accurate assessment of the school’s current performance in relation to the

tenets.

Superintendent’s Signature Date
For New York City schools, the Community School District Superintendent must sign the self-assessment.




Guidance

The Diagnostic Seif-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it’s current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental heaith, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe
the professional development activities planned to support the implementation of the actions to improve student
academic resuilts.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’s website by Friday,
November 20, 2015, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting you in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website

diagnostic-tool-institute/home.html) contains helpful information

about the rubric.
v In collaboration with your school leadership team and your district representatives, complete the Self-Review by
identifying the strategies and practices you either are planning to implement or have implemented that meet the

needs of your school, as identified by the assessment.
o Pay particular attention to the performance of the subgroups that caused the school to be identified as

requiring a Local Assistance Plan {LAP}.
o Use evaluative language and connect how the strategies and practices have or will impact teaching and

learning.
o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that
are showing evidence-based positive results in closing the achievement gap(s).
v Be concise and clear when describing the evidence that supports your ratings.
v Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet
the needs of the school.
¥ Please Note: The designation of a school as a LAP means that a school has areas that need improvement,
particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas
should be reflected in the ratings, evidence and action plans outlined in this assessment.
v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and
revise the rubric ratings as appropriate.

A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document
will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school
effectiveness.

If you have any quastions regarding completion of the Local Assistance Plan Self Assessment, please send an email to

accountinfo@nysed.gov.
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Rate each practice with an H, E, D, or I in the space provided. Before assigning & rating of Effective or Highly Effective to a Statement of Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s} of students who caused the
schoot to be identified as requiring a LAP. When providing a response to a Statement of Practice that Is Effective, Developing, or Ineffective, the
schoof should specify whether actions will be targeted to the subgroup(s} of students who caused the school’s identification or be part of a whole
school transformation or turnaround strategy.

a) The SMART goals/mission and long-term vision are created and supporied by staff, families, and
students and are uniformiy seen, heard, and known across the entire school community and affiliated
partnerships.
b} The schocl leader champions the implementation of a data-driven mission for student achievement
and weli-being and holds the school community of stakeholders accountable for waorking 1o realize the
fong-term viston and the school pricrities as outlined in the SCER and other school improvement
documents.
¢} The school leader and cormmunity stakeholders regularly moniter and evaluate progress toward
attainmend of SMART goals and pricrities in the SCEP that are aligned to the long-term vision, making
adjustrments when goais are not achieved, improvements are needed, and priorities become misalighed,
a) The SMART goais/mission and fong-term vision are created and supported by a representative group
of staff, families, and students and some affiliatad partnerships.
b) The schoot leader shares a data-driven mission for student achievement and well-being with the
school community of stakeholders and has a plan for how to work together to realize this long-term
vision and the school priorities as cutlined in the SCEP and other school improvement documents,
¢} The school ieader and community stakeholders monitor and evaluate progress once or twice a year
toward SMART goals and priorities in the SCEP aiigned to the long-term vision.
| @) The SMART goals/mission and long-term vision are created with limited input by stakeholders, and dra
in the process of being shared with staff, families, and students across the school community.
b) The schoof leader has a data-driven mission for student achievement and well-being, outlined in the
SCER, and is in the process of developing how the schosl community will work te realize the long-term
4 vision.
| c) The school leader is in the process of adapting SMART goals that better aligh to the iopg-ternr vision,
or these SMART goals exist but are not monitored and evaluated. ) ) ]
a} The SMART goals/mission and long-term vision are unknown, not cormmonly understoad, and/or have
not been shared with staff, families, and students across the school comrminity.
b} The schood leader has not developed a data-driven mission that is conrected to the long-term vision.
| ¢} The school leader has not developed SMART goals or the current goals are not gligned to the fong-
termyvision. .~ _ . e _
[<] Classroom Observations — # Visited: [ | pocuments Reviewed:
[T interviews with Students — #: State test data
I [] Interviews with Support Staff — #:
L] interviews with Teachers — #:
L] Interviews with Parents/Guardians— #: ____
B2 Other: _LINKS Committee

There is a lack of data to monitor student progress throughout the year.

Will be implementing STAR 360 Assessments 3-4 times each year for student and program monitoring.

Professional Development from STAR 360
In-house follow-up




Purchase software — August 2015
Professional Development — September 2015
Turnkey to staff — September/October 2015
Follow-up with Data Tearn - monthly

a) The schoo! !eader collaborates with staff to creat& and use transparent systems and protoco[s that
afford students and teachers the ability to fully benefit from a flexible and thoughtful program, which
includes a creative expanded learning time program, that are aligned to student achievemant.

b) The school leader strategically recruits, hires, and sustains personnel. The leader uses a variety of
partner organizations to create a pool of internal and external human capital that enables the school to
creatively, equitabiy, and adequately meet the academic and social needs of a!l studenis, Where the
district makes the hiring decisions, the school leader articulates successfully the need for appropriate
staff.

¢) The school leader analyzes and identifies fiscal capital available to the school community throughout
the school year, making on-going strategic and sustainable decisions to fund targeted effarts aligred to
schocl-wide goals, considering the needs of all students and staff members. Where the district iiakes the
| fiscal decisions, the school leader articulates successfully the need for appropriate funding.

a) The school leader collaborates with staff to create and use systems and protocols for programiming for
students and teachers, which incorporates an expanded learning time program, that are aligned to
student achievernent.

b) The school leader uses some partnerships to recruit, hire, and sustain personnel that enable the:
school to meet the academic and social needs of the students. Where the district makes the hiring
decisions, the school leader articulates the need for appropriate staff.

¢} The school leader analyzes and identifies fiscal capital available to the schoot community throughout
the schoot year, making interim strategic decisions to fund targeted efforts afigned to school-wide goals;
considering the needs of all students and staff members. Where the district makes the fiscal decisiofis,
the school leader articulates the need for appropriate funding,

a) The school leader uses systems, including an expanded fearning time program, for programming for
students and teachers that are aligned to student achievement for some groups of students.

b} The school leader has taken some steps to secure personnel who will enable the school to iiest the
academic and social needs of the students. Where the district makes the hiring decisions, the school
leader has not clearly articulated the school’s needs.

c) The school leader makes decisions sporadically on the use of available fiscal capital to fund efforts
aligned to schocl-wide goals. Where the district makes the fiscal decisions, the school leader has riot
clearly articulated the school's funding need.

a) The school leader does not have systems for programming for students and teachers or the: systenis,
including an expanded learning time program, are not aligned to student achieverént, or an expanded
learning time program does not exist and there are ne plans to create gne.

b) The school leader is not addressing the need to hire personnel to meet the academic and social needs
of the students. Where the district makes the hiring decisicns, the school leader has not made an effort
- to communicate with the district about hiring needs,

¢} The school leader does not connect the use of fiscal capital to school goals. Whete the district makes
thie fiscal decisions, the school leader has not made an effort to communicate with the district about
funding ngeds.

{1 Classroom Observations — # Visited: [ bocuments Reviewed:
[T interviews with Students — #: LINKS documents

] Interviews with Su pport Staff —#:

[ interviews with Teachers — #:

|:| Interviews with Parents/Guardians — #:
] Other: __ Faculty meetings

With staff — restructured schedule to add math and ELA labs to student schedules, giving both classes an
extra class period every other day.




Staff resources ~ math and ELA labs are an extension of the class time — staffed by certified math and ELA
teachers.

STAR 360 Assessments

Schedule developed — August 2015

Schedule implemented — September 2015

Review STAR 360 results — plan lab activities — October 2015
Monthly data team meetings

a} The school leader and other school administrators collaboratively developed a formal school-wide
plan, known to all staff and aligned to the district’s APPR plan, for frequently observing and providi ng
actionable feedback throughout the school vear on teaching practices based on student data.

b) The school leader and other school administrators are implementing the school’s obsarvation plan and
providing timely, on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed ugon evaluation instruments, and
which encourages and supports staff 1o take ownership for the next stage of their development.

¢} The schoo! leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide
on-going targeted professional development opportunities in multiple formats (e.g., coaching,
mentoring, peer support) 1o staff.

a) The school leader has developed a plan, aligned to the district's APPR plan, for frequently observing
and providing actionable feedback on teaching practices throughout the school year based on student
data.

i) The sthool leader and other school administrators are impleménting the school’s observation plan and
providing timely on-going, evidence-based, actionable feedback to staff that is directly aligred to
established criteria, including the teaching rubric and other agreed upon evaluation instruments:

¢t The schoot leader and other school administrators monitor the plan for observing teachers and uge
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and providé
on-going professional development opportunities to staff.

| a) The schooi leader and other school administrators use an infarmal schedule for observingand
providing feedback on teaching practices throughout the school year and/or are dével_oping_ a formalized:
plan aligned to the district’s APPR plan.

b) The school leader and other school administrators are providing feedback to staffthat is aligriad to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

| ¢) The school leader and other school administrators do not consistently usé absérvation data to provide
on-going professional development opportunities to staff. ] B

a} The school leader and other school administrators have rio formal plan or schedule for frequently.
observing teaching practices and/or providing feedback.

b) The school leader and other school administrators are ot providing feedback to staff aligred to

| established criteria, including the teaching rubric and other agreed upor evaluation instruments.

¢) The school leader and other school admifiistrators do not use observation data-and other measures of
teacher effectiveniess to inform staffing and professional development decisions.

I:I Classroom Observations — # Visited: 1 Documents Reviewed:

[ Interviews with Students — #:

[ interviews with Support Staff — #:

1 interviews with Teachers — #: -

1 interviews with Parents/Guardians — #:




i, and student social and enioticnal.developmental . .
a) The school leader models excellence for the staff in the creation and use of evidence-based systems
that are dynamic, adaptive, and inferconnected and address individual and school-wide practices.
b} The school leader, in collaboration with the school community, monitors and revises evidence-based
systerns that address practices used by staff members connected to improvement areas in the SCEP.
a} The school leader requires the staff to use evidence-based systems that are dynamic, adaptive, and
interconnected and address individual and school-wide practices.
b} The school leader moniters and revises evidence-based systems that address practices used by staff
members cornected to improvement areas in the SCEP, L
a} The school leader encourages the siaff to use systems that are interconnected and/or systems are not
modified based or analysis of school-wide practices.
b} The school leader is working to develop an evidence-based system to monitor and revise practices
used hy staff members. o
a) The schoel leader does not encourage the staff to use systems, or systems do not exist to address
school-wide practices.
b} The school leader has not tzken steps to develop an evidence-basad system to monitor ahd revise
practices used by the staff members. ] o .
Classroom Observations — # Visited: ___ 20+ | [ ] Documents Reviewed:

[ | interviews with Students— #: NYSUT Rubric and APPR Documents
[] interviews with Support Staff — #: PowerSchool
interviews with Teachers — # _ 20+ Assessment data

["1interviews with Parents/Guardians — #:
] other:

Increase the use of data to track student progress as well as indicate areas of weakness and in need of

remediation.
Provide time for collaboration in departments and grade levels

STAR 360, Quia, Castle Learning, PowerSchool/PowerGrade, Curriculum Maodules, IXL
Coltaboration time
Time for DDI




Professional Development on the use of DDI
Literacy workshops focused on vocabulary to supplement last year's work on close reads
DD using STAR 360 data

Literacy workshops in December and March
¢ DDI meetings monthly
STAR 360 professional development in September and ongoing




a) The school leader, using a distributive leadership model, ensures that a systematic plan (i.e., a plan
that has targeted goals to address the needs of all students and subgroups, a schedule for professional
development support, and vertical/horizontal collaborative meeting time) exists for the quaiity

- implementation of rigorous CCLS curricula.

b) The school leader uses the systematic plan to provide teachers aceess to robust pedagogical support
ti.e., inter-vigitation, cross-grade conversations, exemplar curriculum models, access to expert CCLS
curriculum writers, and CCLS conferences), materials, and training aligned 1o CCLS curricula and
instructional shifts for individual and subgroups of students.

¢} The school leader ensures that a cohesive, comprehensive, and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, is used across all areas of study, including
interventions, AIS/RTI, dual credit courses, and electives, by monitoring the implementation of the
curricula and regularly examining formative and summative assessments and student work.

a) The school leader ensures that a systematic plan {i.e., a plan that has targated goals to address the
needs of all students and subgroups, 2 schedule for professional development support, and
vertical/horizontal collaborative meeting time} exists for the quality impiementation of rigorouis CGELS
curricula.

b} The school leader uses the systematic plan to provide teachers access to pedagogical support,
materials, and training alighed to CCLS curricula and instructional shifts for individual and subgroups of
students.

¢) The school leader ensures that staff use a comprehensive and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, across all argas of study, including interventions,
AIS/RT), dual credit courses, and electives, by monitoring the implementation of curricula.

a) The school leader is in the process of developing a written plan that includes targeted goals to address
the needs of students, schedule/calendar for professional development support, and vertical/horizontal
collaborative meeting time for implementing CCLS curricula.

b} The scheof leader is beginning to provide appropriate access to pedagogical sipport, materials, and
training to teachers aligned to CCLS curricula and instructiona| shifts for individuat and subgrotps of
students.,

¢} The school leader encourages staff to use comprehensive curricula, inclusive of clearly developead units
aligned to CCLS and NYS standards, across all areas of study, including interventions, AlS/RTI, dual credit
courses, and electives.

a) The school leader has no written plan for CCLS and NYS curricula alignment across all areas of study
and is not developing one,

b} The school leader does not provide access to pedagogical support, materials; and training to teachers
aligned to CCLS curricula and instructional shifts for individual and subgroups of students.

c) The school leader does not ensure and makes little effort to encourage teachers across gl areas of
study to use curricuia aligned to CCLS and NYS standards.

P4 classroom CObservations —# visited: 20+ | [X] Documents Reviewed:

[] Interviews with Students — #: ELA modules

i:l Interviews with Support Staff — #: Math Curriculum

IZ Interviews with Teachers— #: 20+ IXL math online program
] interviews with Parents/Guardians — #:

Other: LINKS Team

Continue to align curriculum to the CCLS through the use of NYS Modules and Glencoe Math Curriculum.
Continue to increase the use of close reads in all content areas.

Monthly faculty meetings to discuss implementation

Monthly grade level meetings to discuss alignment across grade level

Monthly department meetings to continue seamless vertical alignment of curriculum
Learning targets in classrooms

Pre- and Post-tests




Close reads, annotating, text dependent questions, scaffolding
Vocabulary use

Flipped classrooms

Math strategies

Literacy — December and March

Vocabulary — December and March

Math strategies — August, September, October
Flipped Classrooms —~ November

) Teachers use ta rgeted agendas based on student and schoo! data to devek)p ceilaborata\reiy onit and
lesson plans to meet the demands of CCLS and grade level DDI protocols {g.2., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in ail grades and subject
areas.

b} Teachers use a full complement of curricula tools, such as pacing calendarg, curriculum maps, unitand
lesson plans, across all grades, content areas, and classes that incorporate a progression of sequehced
and scaffolded skills for all groups of students (including special education and English language learhiérs)
and use a variety of complex materials appropriately alignad to the CCLS.

c) Teachers consistently menitor and adjust curricuta to support the CCLS instructional shifts and NYS
content standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across all content areas and grades.

a} Teachers develop collaboratively unit and lesson plans that meet the demands of CCLS and grade-level
DDI protocols {e.g.. documentation of ongeing analysis of formative and summative assessments,
student work, use of rubrics) and address student achievement needs in all grades and subject areas:

b} Teachers use unit and lesson plans across all grades, content areas, and classes that incorporate a
progressicn of sequenced and scaffolded skills for all groups of students (including special education and
English language learners) and use a variety of complex materials appropriately aligned ta the CCLS.

c) Teachers monitor and adjust curricula to support the CCLS instructional shifts and NYS content
standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across core content areas and grades.

a} Teachers individually or inconsistently collaborate to develop unit and lesson plans based on student
data to meet the demands of CCLS and grade Jevel DDI protocols {e.g., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b) Teachers use lesson plans that are either inconsistently aligned to CCLS or are aligned to the CCLS but
| do not use a variety of complex materials thet incorporate a progression of sequenced and scaffélded

1 skills.

| ) Teachers either are in'the process of developing protocols 1o monitor and adjust curriciila to support
the CCLS instructional shifts and NYS content standards, or teachers inconsistently monitor and adjust
curricula across the school, or teachers monitor and adjust no more than twice a year for all gréups of
students across content areas and grades.

a} Teachers do not use formal structures and data to work caliaboratwely o develop umt and Iesson
plans.
b} Teachers use lesson plans that are not aligned to CCLS.
¢} Teachers do not monitor and adjust curricula, and there is no plan to begin to do.so.

Classroom Observations —# Visited: 20+ | [ | Documents Reviewed:
] Interviews with Students — #: Lesson Plans

[ ] interviews with Su pport Staff — #: LINKS Document
Interviews with Teachers — #: 20+ NYS CCLS

[T Interviews with Parents/Guardians — #:

] other:

| One teacher of ELA and Math at each grade level
Use of STAR 360 Assessment data to inform both the classroom teacher and AIS instructor
| Teachers submit weekly lesson guides principal and special education teachers.

16



Continue to increase the rigor of student written responses in math.

District curriculum coordinator will work with grade levels and teams to align math curriculum
Use of turn and talk, think-pair-share, independent practice, group practice

Deliver instruction utilizing the Gradual Release of Responsibility Model {I do, we do, you do)
STAR 360 for diagnosis and remediation in math and ELA

IX!. online program for math remediation

Training in STAR 360 assessments
Training in use of ClearTrack AlS

STAR 360 ~ September

IXL — September

ClearTrack AlS - November

Data Team meeting - monthly beginning in November
Grade Level meetings - monthly

a) The school Ieader and teachers cons:stentfy use comprehenswe and adaptwe plans to fmrm
partnerships and create interdisciplinary curricula targeting the arts, technology, and other enrichrent
opportunities within and across all grade levels and subjects.

b) Teachers consistently collaborate within and across grades and subjects to deliver interdisciplinary
curricula that incorporate the arts, technology, and other enrichment opportunities, and there is
evidence that teachers regularly develop innovative strategies for connecting these curricula with

i subject-specific curricula.

c} Teachers consistently collaborate in grade/subject leve! teams to formalfy reflect on the impact of the
interdisciplinary curriculs, take immediate action to make revisions when needed, and ensure that there:
is 2 common understanding about what is taught and why it is taught.

a) The school leader and teachers use plans to form partnerships and create interdisciplinary curricula
targeting the arts, technology, and other anrichment opportunities within and across all grade levels anid
subjects.

b} Teachers periodically collaborate within grades and subjects to deliver interdisciplinary curricula that
incorporate the arts, technology, and other enrichment opportunities, and there is evidence that
teachers regutarly develop innovative strategies for connecting these curricula with subject-specific
curricuia.

¢} Teachers periodically collaborate in grade/subject level teams to formally reflect on the impact-of the

{ interdiscipiinary curriculs, take action according to a set schedule {e.g., beginning, middle, and end of the
year), make revisions when needed, and ensure that there is a common understanding about what'is
taught and why it is taught.

a) The school leader and teachers address interdisciplinary curricula and develop partnerships in the
absence of a plan or are in the process of developing a plan to create interdisciplinary curricula znd
partnerships targeting the arts, technology, and other enrichment opportunities within and across alf
grade levels and core subjects.

b} Teachers are beginning to colaborate and discuss ways to deliver interdisciplinary clirricuia-that
incorporate the arts, technology, and cther enrichment opportunities, or fimited numbers of teachers
1 deliver interdisciplinary curricula within grades and subjects.

¢} Teachers individually reflect on the impact of interdisciplinary curricula; orthe school leadér and
teachers are in the process of planning formal reflection time to (fscuss the impact of interdisciplinary
cufricula and rake revisions.

a) The school leader and teachers do not have formal partnerships.to address inferdisciplinary cutricula.
b} Teachers.do not collaborate and discuss ways to deliver interdisciplinary carricula within grades arid
subjects.

¢) Teachers have not develoged interdisciplinary curricula, or'there afe no plans or processesfor
reflecting dnd revising ciirFent cufricula.

D4 Classroom Ohservations — # Visited: _ 20+ | [ | Documents Reviewed:
7] Interviews with Students — #: Lesson plans
[ Interviews with Support Staff — #: Department meeting minutes
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Interviews with Teachers — #: _ 20+

[T1 interviews with Parents/Guardians — #:
] oiher:

Grade level meeting minutes

Continue to meet with grade levels to promote interdisciplinary units between core and special classes
{ arts, technology, home and careers, health, and others}

Grade level meetings

Department meetings

Faculty meetings

Arts in Education funding

Use of technology in the classroom to connect with curriculum (software and hardware)
Chromebooks

Instructional Technology Coordinator

Professional development in the use of Chromebooks

Professional development in Chromebook applications such as google classroom

Chromebook training -- August
Google classroom software training — September
Ongoing assistance from instructional technology coordinator

ip.of learming.
a) Teachers have and use strateglc comprehenswe assessment system for usang multiple measures of
data: structure and protocols for analysis, plan to track progress over time on explicitly identified targets;
creation of pre- and post-unit assessments and have a process for adapting curriculum that )
demonstrates improving individuatl and subgroup achievement.
bj Teachers create and use a variety of appropriate, common assessments data {including pre-; post-,
formative and summative) across afi grades and subject areas ensuring alignment between the
curriculum and assessment tools.
¢} Teachers have a system for providing regular and explicit feedback to students that is based on dats
and facilitates student ownership of iearning. This system includes student use of rubrics to comiplate
assignments, student self-assessment, student tracking of individual progress, and student reflection
| upon and adjustment of individual learning strategies to address explicit teacher feedback.
' a} Teachers have and use a comprehensive system for using data: identified targets, pre-and post—umt

assessments and have a process for adapting curriculur that demonstrates improving individual and
| subgroup achievement.
b} Teachers use pre-, post-, formative and summative assessment data across all grades and subject
areas, ensuring alignment between the curriculum and assessment tools.
¢) Teachers provide on-going feedback on data to students, supporting student ownership of !earnlng
| a) Teachers are beginning to develop a system to analyze and use data to make curricular decisions.
b} Teachers are in the process of developing multipias types of assessments to ensure alignment
between curriculum and assessment, or the use of the variety of assessments is inconsistent throughout
the school.
c) Teachers afe learning to provide feedbiack based on data to studenits to address student ownership of
learning,

a) Teachers discuss data, but these dlscussmns do not inform currlcuiar decusnons
b} Teachers do not use a variety of assessrents, or the assessments used are misaligned,
c) Teachers do not provide feedback based on data, S
Classroom Observations —# Visited: _20+____ | [} Documents Reviewed:
[ 1 Interviews with Students ~ #: Student Learning Objectives
[] interviews with Support Staff —#: ___ Unatego {local} Learning Objectives
Interviews with Teachers — #: 20+ NYS Assessment data
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|_] interviews with Parents/Guardians — #:

- IEP, 504 plans, grading policy
| [] other:

a.\'ﬁu
a gather
Use tutorial time to make sure students are getting extra assistance
Work with grade level teams to make sure every student is being addresses

Collect data from pre-assessments, post-assessments, interim exa ms, NYS assessmants, exit tickets, STAR
360 assessments, XL math

Periodic DD meetings in departments to review data

Data team

Purchase of STAR 360 software

Curricutum Coordinator will provide data to teams as requested and meet with them
Itern analysis training

- Tralning on item analysis for NYS test — October

- Data team meeting monthly beginning in November
DDI meetings — December, January, March

STAR 360 purchase - August

13



a) Schaol and teacher ieaders ensure that teachers use daily & transparent, targeted ;}lan that is

. informed by data {summative, interim, attendance, [EPs, NYSESLAT, etc.) and grade-level and school-
wide goals for all groups of students.
b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for grougs of students with a variety of nieeds and learning styles {including
students with disabilities, English language learners and other sub-groups) and provide timely and
appropriate instructional interventions and extensions for all students.
c) Teacher leaders and coaches ensure that teachers use datz to establish short- anid iong-term goals
with learning trajectories for groups of studenis based on identified and timely needs.

a} School and teacher leaders ensura that teachers use a plan that is informead by data {summative,
interim, atiendance, IEPs, NYSESLAT, etc.) and grade-level goals for all groups of students,

b} Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles {iricluding
students with disabifities, English language learners and other sub-groups} and provide instructioral
interventions to students.

¢} Teacher leaders and coaches ensure that teachers establish short- and long-term goals for groups of
students based on grade-leve! benchimarks.

a) School and teacher leaders are beginning to engage teachers in a conversation about aligning plans to
data.

b) Teacher leaders and coaches support teachers’ use of instructiona practices and strategies that are
aligned to plans to provide instructional interventions to students, or teacher leaders and coaches are
beginning to support the alignment of teachers’ instruction to newly developed plans.

¢} Teacher leaders and coaches are beginning to work with teachers to establish short or long-term goals
for groups of students.

a) School and teacher feaders do not support or engage teachers in a conversation about aligning plans
to data.
b) Teacher leaders and coachies do not support teachers in the use of instructional practicés. avd
strategies aligned to plans, or teachers are not providing instructional interventidng to students.

¢} Teachers have not created goals for groups of stadents, and there is no plzn for téacher leaders and
toaches to support this effort.

X Classroom Observations — # VISIted _20+___ | [[] pocuments Reviewed:

[ Interviews with Students — #: Lesson Plans

[] interviews with Support Staff — #: PowerGrade/PowerSchool

Interviews with Teachers— # 20+ IEP/504 plans/SLOs/ULOs

S Interviews with Parents/Guardians — #: Weekly Lesson Guides
Other:

Continued Collaboraticn between general and special education teachers to share curriculum, lesson
plans, assessment data, strategies

IEPs, 504 plans, SLOs, ULOs will be used to evaluate student needs.

Lesson plans will be given to special education teachers for use in modifications, accommodations, pre-
teaching, re-teaching, vocabulary, study strategies.

BOCES will provide professional development on vocabulary

Assessments will be provided prior to administration to give special education teachers time to prepare
study guides or modify assessments as required in some IEPs.

Professional development on use of vocabulary
Continuation of close reading strategies along with vocabulary
Math word problem strategies.

Evaluation of assessments — September and October
Professional development on use of vocabulary and close reading — December
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a) Teachers use instructional practices that are systematic and explicit, based on sequentla[ lesson plans
appropriately aligned to CCLS (or content hased standards), and reflective of the CCLS SHIFTS to. iistiuct
atl groups of students.

b) Teachers stimulate deep levels of thinking and questioning in students through the use of adaptive
CCLS {or content based standards) instructional materials that contain high levels of text and content
complexity and multiple sirategies to provide a wide variety of ways to engage in learning.

a) Teachers use instructiona! practices appropriately aligned to CCLS {(or content based sta ndardsj lesson
plans are reflactive of the CCLS SHIFTS to instruct all groups of students.

b} Teachers stimulate student thinking by asking questions through the use of adaptive CCLS {or content-
based standards) instructional materials that contain high levels of fext and content complexity.

a} Teachers are beginning to develop lesson plans that are appropriately aligned to CCLS {or content
based standardsj and reflective of the CCLS SHIFTS to inform their instructional practices, or some
teachers use instructional practices aligned to CCLS lesson plans and reflective of the CCLS SHIETS in
specific content areas.

b} Teachers across the school do not consistently ask higher-order thinking questions, or the instrictional
materials do not contain high levels of text and content complexity.

| a) Teacher instruction is not aligned to CCLS or content-based standards and not based on lesson plans,
b) Teachers use strategies and ask questions that require only basic knowledge of the subject and limit
ways in which students are able to acquire learning by providing a single point of access for all students.

(X Classroom Observations — # Visited: 20+ b | Documents Reviewed:

[T Interviews with Students — #: Lesson plans

|:] Interviews with Support Staff — #: Exit Tickets

Interviews with Teachers — #: _ 20+ PowerGrade/PowerSchool
] interviews with Parents/Guardians — #: NYS modules

L1 other:

Continue with close reading strategies in all content areas, adding vocabulary use
Create a math problem solving sequence to be used in all grade levels

BOCES Netwerk Team
Pre and post tests
STAR 360 assessments
AlS for those in need
Math and ELA labs

Continue to focus on close reading strategies in all content areas, text-dependent questions, selection of
rigorous texts, writing extended responses
Professionaf Development on content vocabulary

Close reading, text-dependent guestions, selection of texts — September through fune
Vocabulary — December and March

Math Labs - 7th and 8* grade - September

ELA Labs — 7t grade - September

15



Statemem: ﬂf Fractice. 4.4 Teachers and students work together to implement a prcgfam/p!an tocreate & £eammg environment that
Ao students’ vaned experiences and tailored 1o the strengths and needs of ail students.

a} Teachers use a program/plan that contributes to positive reinforcements of behaviors by using
behavioral expectations that are explicitly taught and promotes an environment in which students are
citizens of their class, and there is a common understanding of how one is treated and treats others.

b) Teachers work together with students across the school to acknowledge diversity, provide access to

learning and social opporiunities, and encourage students to have s voice in their educational

- experience,

¢} Teachers foster student buy-in and adapt o the changing needs of the student population and

collaborate with other teachers to create thoughtful learning environments that incorporate student

values and perspectives.

a} Teachers use a program/plan that promotes a common understanding of the ¢classroom environmient,

envisioned by the school community and explicitly teaches students behaviorai expectations and

recognition of acceptable and safe behaviors.

b) Teachers work together with students 1o use strategies that acknowledge diverse grotps of studénts

and their needs.

¢} Teachers foster student understanding and adapt to the changing needs of the student population and
create thoughtful learning environments that incorporate student values and perspectives.

a) Teachers have a program/plan for acceptable student expectations and are developing strategies for

the program/plan to be consistently enforced or recognized by students, or teachers have a

program/plan for acceptable student expectations, but do not anforce it.

b} Some teachers use strategies that acknowledge diverse groups of students and their heeds, or

teachers are developing strategies that acknowledge diverse groups of students and their neads,

¢) Teachers are discussing strategies that address the changing needs of the student population and

reflect student values and perspectives.

a) Teachers do not have a program/plan that establishes acceptable classroom expectations for

behavior.

b} Teathers’ strategies do not acknowledge diverse groups of students and their needs.

¢) Teachers do not use strategies that address the changing reeds of the student popuiation and reflect:

student values and perspectives. ] ‘ ) ]

Classroom Observations —# Visited: __ 20+ __ | [ | Documents Reviewed:

B interviews with Students — #: _ 20+ Parent/Teacher Conference notes
@ Interviews with Support Staff - #: _ 5&¢ Student Handbooks
X Interviews with Teachers — #: _ 20+ _ Classroom Management Plans

. interviews with Parents/Guardians — #: _10+_ Discipline Referrals

Il other:

Introduction of PBiS
Grade level meetings
Instructional Support Teams
First-Step anti-bullying curriculum
Extra-curricular activities made available in art, sports, and academics
Student handbooks
| Classroom management plans
Grade level meetings
| Faculty meetings
District Social Worker
Middle School Counselor
Discipline referrals and security cameras
Grade level meetings
Department meetings
Faculty and staff meetings

Ongoing and monthly meetings of grade levels, IST, department, probation, and other facuity and staff.
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Statement of Practice 4.5: Teachers inform p!annmg and. foster student part;czpatren in thair own'learning process hy &smg 3 vane‘ty
-of summative and formative data sources {e.z;, screening, interim measurés, and Progress momtormg}

&) Teachers use a wide variety of relevant data te create adaptive lesson plans that account for siudent
grouping and determine the appropriate intensity and duration of instruction.
b} Teachers use summative and formative assessments, including screening, progress monitoring,
interim measures and outcome assessments, to develop highly dynamic and responsive plans based on
students” strengths and needs,

c} Teachers provide frequent and relevant feedback to students based on the analysis of timely data, and
students draw on the feedback so that they can reflect upon and assess their own. progress.

a) Teachers use data to create targeted plans and adjust student groupings and instructional strategles
for most students.
b) Teachers use summative and formative assessment data to inform instructional decision raking;
including student grouping and instructional strategies.
¢) Teachers provide frequent feedback to students based on the analysis of timely data and provide
students with next steps for students to take to progress.
a) Teachers are beginning to use plans for adjusting student groupings and instructional strategies,
b} Teachers are in the process of using summative and formative assessments that inform instructional
decision making, or the practice of using data sources and analyzing the information to inform
instructionai decision making is inconsistent.
cj Teachers provide limited data-based feedback to students.
a) Teachers do not have or use plans for grouping students and adjusting their instruction.
b} Teachers do not use summative and formative assessments to inform instructional decision ma_.kfng.
c} Teachers provide feedback that is not purposeful or based on data.
Classroom Observations — # Visited: _ 20+ | || Documents Reviewed:
[ Interviews with Students — #: Lesson plans
[1 Interviews with Support Staff — #: STAR 360 data

interviews with Teachers— # _ 20+ PowerGrade/Powerschool
[ interviews with Parents/Guardians — #: Homework Hotline
i [ ]other:

Teachers will update gradebook more frequently
Teachers will return assignments and assessments to students in a timely fashion
Teachers will use the homework hotline as a resource for students and parents
Students will have access to their grades through PowerSchool

Students in 8t grade will be given a Chromebook for use in the classroom

Lesson plans

Pre- and post-test, interim assessments, STAR 360 assessments

fEP program and testing mods

Interim report cards

Academic efigibility lists

Chromebooks

Professional development in:

Chromebooks

Google Classroom

STAR 360

Web page development

Chromebaok training — August

Google Classroom — September

START 360 — September

Web Page development — October
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a) The school feader, using a distributive leadership model, establishes a deliberate system, understaod
and followed by afl staff members, that allows each student to be well known by a designated adult and
positively reinforces academic success for all students.

b) The school leader ensures that all staff members know and use a strategic and comprehensive system
for referral and support for all students that includes researched-based programs and practices intended
1o promote academic success, family engagement, and student emotional health and wellness.,

¢} The school leader ensures that all stakeholders strategically use data to identify areas of need,
cuitivates purposeful partnerships to promote student social and emotional health and academic
achievement, and leverages internal or external resources 1o support and sustain the system.

a) The school leader, together with staff, establishes a system that allows each student to be know# bya
designated adult and positively reinforces academic success for all students.

b} The school leader ensures that alf staff knows and uses research-based programs and practices for
referral and support for all students that addrass social and emetional developmental health and
academic suceess.

¢} The school leader ensures that all staff members use data to identify areas of need and léverages
internal resources to promote student social and emotional developmental health.

a) The schogt leader is working with staff to develop a system that will allow each student to be known
well by an aduli, or the system that exists is inconsistently practiced by staff members.

b} The school leader is developing a system of referral and support that addresses the social and
emotional developmental health and academic success of students, or the system that exists is not

| consistently used across the school

¢} The school leader is developing or improving the mechanism for staff members to use data to identify
areas of need connected to student social and emotional developmental health, or data is used by some
staff members 1o promote student social and emotiongl deveiopmenta! health.

a) The school leader has not prioritized the development of an effective system that will aliow each
student to be known by an adult.

b) The scheol leader has not developed a system of referral and support, or the system in place does not
address the needs of the students.

¢) The school leader has not made the tse of dataa priority in identifying student areas of need
connected to social and emotional developmental heaith,

] classroom Observatfons — # Visited: - [:i Documents Reviewed:
[Tl Interviews with Students— #: Discipline referrals
B Interviews with Support Staff — #: Referrals to DSS (Caseworker and CPS}
[] interviews with Teachers — #: ____ MCAT {Mobile Crisis Assistance Team)
[_] Interviews with Parents/Guardians— #: ____ | ["Referrals to outside counseling
[ other: Referrals to Probation {PINS)

Referrals to IST
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Continued discussion at faculty meetings, department meetings, grade level meetings, about student
needs and the process to refer a student to resources through the guidance office

Guidance counselor continue to have groups for students with stress {academic, loss of parent, PTSD,
divorce, etc.) before/after school, lunch groups, tutorial groups, individual counseling

Continue to address families in financial crisis with the Unatego Helping Hands Holiday Project which
provides gifts and food to Unatego families in financial distress, as well as referring to other
organizations that offer financial support

Continue to meet with all Middle School students to discuss career plans, academics, and social skills
Continue to provide opportunities for social engagement — dances, activity nights

Discipline referrals.

| Referrals to DSS caseworker, Child Protective, MCAT, outside counseling, probation for persons in need
| of supervision

IST referrals and interventions

Interventions for students with social, emotional, and academic concerns

Presentations and assemblies for students and teachers that address social and emotional well-being,
including, but not limited to: bullying, internet safety, cyberbullying, career choices, self-asteem, and
perseverance.

Monthly meetings of faculty, grade level, departments, IST, Probation

a) There is a comprehen ncorporates research-based

practices aligned to the school vision that enables students to articulate a sense of belonging and

ownership in their school community and facilitates the teaching of student social and emotional

deveiopmental health.

b} All stakeholders receive professional development support to consistently act upen a shared

understanding of skills and behaviors that address the social and emotional developmeantal health rieeds

of students linked to academic success and promote the school community's vision of a safe and healthy

environment.

¢) There is a comprehensive plan to monitor and revise the professional development provided

stakeholders to build adult capacity to facilitate learning experiences to suppert student social and

emotional developmental health within a safe and healthy envirenment, o

{ a) There is a curriculum or program that incorporates research-based practices aligned to the school,
vision that facilitates the teaching of student social and emotional developmental health.

b} The school staff receives professional development support to use skills and behaviors that address

the social and emotional developmental heatth needs of students and promote the school community's

vision of a safe and heaithy environment.

c) There is a plan to monitor and revise the professional development provided staff that builds adult

capacity to support student social and emotiona! deveiopmental health within a $afe and healthy

environment, ) ]

a} The school is developing a curriculum or program to support and promote the teaching of student

social and emotional developmental health,

b} The school is developing ways to support the stakeholders” understanding of the skills and behaviors

that address the social and emotional developmental health of students, or some staff members use

skifls and behaviors that address social and emoticnal developmental health needs of students.

c) The school is beginning to monitor the professional development plan to build adult capacity to

support student social and emotional developmentai health.

i
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37 The schsaﬁ éees not have 3 curficulum or g, pmgram i p!aae to supgsgrt the teaching of studsnt sucial
and ematmnaé fieveiapmeﬂtai healkh, orthe orogram in place does not meet stuéent needs.

b} The schoolhas. notidentified skifis and behaviors that address the’ soc;ai and emotramai é&vesopment&?
heaith of students and there are a0 plans 1o, pmwde si pport'aisgned to thns work. : .

£ The schoo} doesnot prowde pmf&ssmnai deveiopment ta-bmld aduit e::apav:ity to st pport stucient
“social and emotional developmental health: ;

] Classroom Observations ~ # Visited: - !:i Documents Reviewed:

X Interviews with Students — #: _ 20+___ Student handbook

Interviews with Support Staff —#: _ 5+ Staff anti-bullying committee (DASA)

iXI Interviews with Teachers— #: _20+____ Student anti-bullying committee
= [ ]interviews with Parents/Guardians — #: First-Step Curriculum

.| [Oother: DASA reports

Investlgate PBIS as a behavior intervention
i Anti-bullying program First-Step

| Offer assemblies addressing social behavior
| Continue safety committee

District financial support
School counselors

Fire and police support
BOCES safety staff

| Safety committee

1 Depending on the financial resources of the district, school may be limited in programs and assemblies
-| available to school

| Assemblies for students and parents on cyberbullying, internet safety, bullying, self-esteem, drug use,

and career readiness

o Cyberbullying, internet safety program — September and October
.| Assemblies self-esteem — October

- Drug use program — September and October

Further assemblies as year progresses
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a} The school community collaborated to develop and uses a pian that incorporates protocols and
- processes to communicate the important roles and contributions of all stakeholders in ensuring
appropriate supports are providad to all students,
b} Across the schoo! community, students, teachers and parents have a voice in the decision-making
process for devetoping their schoel culture and work together and have active roles in ensuring the
school's vision pertaining to social emotional developmental health is achieved.
¢} The schoof community has implemented a system for monitoring and responding to student social and
emotional developmental heaith needs, which ensures that adaptive measures are implemented specific
1o individual student needs when growth is not actualized.
) The school community has and uses a plan that incorporates protocols and processes to address
stakeholders’ roles in contributing to how student supports are provided 1o all groups of students.
b) Across the school community, students, teachers and parents work together and have an active folgin
ensuring the school’s vision pertaining to student social and emotional developrrental health is achieved,
c) The scheot community has implemented 2 system for monitoring and responding to student sacial and
developmental health needs, which is used to support teachers as they address student needs. ]
a) The schoot community is developing protocels and processes for stakeholders to discuss their role in
providing appropriate student supports for all groups of students.
b} Across the school community students, teachers and parents inconsistently contribute towards
ensuring the school's vision pertaining to student social and emotional developmental health is achievid,
€] The school community is developing a system for monitoring and responding to student social and
emotional developmental health needs.
. a) The school community has no protocols and processes in place to identify stakeholders’ roles, or the
protocols and processes that exist are not aligned to student supports.
b) Across the school community, students, teachers and parents do not understand or act on theif role in
ensuring the school's vision pertaining to student social and emotional developmental health is achieved.
¢) The school community has not prioritized the development of a system to monitor and respond to
student social and emotional developmental health needs.

Classroom Observations —# Visited: _ 20+ | [_] Documents Reviewed:
I 1interviews with Students — #: — Counseling notes
Interviews with Support Staff —#: _ 5+ Fire drill/lockdown drill records
Interviews with Teachers — #: _20+____ Referrals to DSS, CPS, Probation {PINS)
[ Interviews with Parents/Guardians — #: - Discipline referrals
] other: IST referrals
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Continued discussion at faculty meetings, department meetings, grade fevel meetings, about student
needs and the process to refer a student to resources through the guidance office

Guidance counselor continue to have groups for students with stress (acadamic, loss of parent, PTSD,
divorce, etc.} before/after school, lunch groups, tutorial groups, individual counseling

Continue to address families in financial crisis with the Unatego Helping Hands Holiday Project which
provides gifts and food to Unatego families in financial distress, as well as referring to other
organizations that offer financial support

Continue to meet with all Middle School students to discuss career plans, academics, and social skills
Continue to provide opportunities for social engagement — dances, activity nights

Discipline referrals

Referrals to DSS caseworker, Child Protective Service, MCAT, outside counselors, probation for PINS
IST referrals and interventions

Notes from Safety Committee

: Presentations and assemblies for students and teachers that address social and emotional well-being,
including, but not limfted to: bullying, cyberbullying, career choices, self-esteem, internet safaty, health
issues

Cyberbullying and internet safety — September and October
Drug use — October
Other assemblies as they become available.
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a) The school leader, in collaboration with stakeholders, has a plan with systems and structures (time,
space and resources) for how to collect, analyze, and use a wide variety of data 1o address student social
and emotional developmental health needs.
b} The school cornmunity uses a strategic plan based on data to deliver and monitor timely services and
- supports to students.

aj The schoo! leader, in collaboration with student support staff, has a plan with structures ftime, space
and resources) to use data to address student academic and social emotional developmental health
needs.

b} The school community uses a plan based on data to deliver services and supports to students,

a) The school leader and the support staff are developing a plan for teachers to begin 1o undarstand how
10 use data 1o address student sacial and emotional developmental health needs.

b} The school community collects data and is developing a plan to address ways to use the data to
support students.

aj The school has no specific plan for how to use data to address student social emctional developmental
heakth needs.
b} The school community has not prioritized the need for using data to support students.

] Classroom Observations —# Visited: ______ [ | Documents Reviewed:

] interviews with Students — #: Counseling notes

Interviews with Support Staff —#: __ 5+ Referrals to CPS, DSS, and PINS

[_] Interviews with Teachers — #: Discipline referrals and suspensions
] Interviews with Parents/Guardians — #: IST referrals

[} Other:

1]
Look at data to determine if there are patterns of behavior or needs that must be addressed
Weekly meetings of Instructional Support Team

Discipline referrals and reports of discipline from PowerSchool
Referrals to CPS, DSS, PINS

Calls to MCAT

Referrals to parents for obtaining outside counseling

IST referrals and interventions

Notes from safety committea

Training from PowerSchool on use of discipline incident reporting and available reports
Sharing of data to staff when there is a pattern of behavior or needs that must be addressed

PowerSchool training — August
Data sharing as needed
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a)

ahout the school's pricrity and pian for students to graduate from high school and complete
postsecondary education {college, CTE) with advanced: competence, and school staff regularly
communicate this priority to students, parents, and community leaders in ways that are appropriate for-
the grade level of the students.

b} The school cornmunity implements proactively the plan to create diverse and meaningful
opportunities for engaging students, families, and community stakeholders in the conversation regarding
high expectations for student academic achievement and uses multiple points of entry to provide tips
and teols focused on student learning and development.

€} The school leader and community review and assess routinely how parents respond to the efforts to
bulld family-sehool partnerships to foster high expectations for student academic achieverent and make
timely adjustments if strategies are not working.

a) The school leader makes it a school-wide prierity for all students and their families to be aware of the
school-wide expectations and plan pertaining to graduating from the school and provides age
appropriate information about coliege and postsecondary CTE programs to students and thelr families.

| b) The school community implements the plan to foster conversations with students and families

- regarding high expectations for studernt academic achievement and provides tips and tools focused of
student learring and development.

€) The school staff reviews and assesses how parents respond to the effarts to build family-school
relationships and makes periodic adjustments 1o those efforts if strategies are not working,

a} Most of the school staff members are knowledgeable about the expectations for student academic
achievement, or the school leader is developing a plan to communicate the expectations to studenis and
familias.

b) The school community is beginning to use a plan to encourage students and families to fearn about
the expectations for student academic achievement, or a limited number of staff members are having
these conversations with students and famifies,

) The schoo! staff is working to adjust their efforts to build family-school relationships, or aply seme
staff regularly review and adjust their efforts to building relationships to foster high expectations for
student academic achievement.

a) The schoo! leader has not prioritized communicating high expectations for student academic
achievement, and there is little or no evidence that staff communicates these expectations o students
and families.

b} The schoot community does not promote or engage students and families in conversations: regarding
student academic axpectations.

¢} The school staff is neither examining nor adjusting the school's efforts to build relatignships with
students and families 1o foster high expectations for student acadermic achievement. _

[[] classroom Observations — # Visited: o ] bocuments Reviewed:

Interviews with Students — #: 20+ student handbook

[] Interviews with Support Staff—#: Middle School Web Page

Interviews with Teachers — # 20+ Parent Access to PowerSchoal

X Interviews with Parents/Guardians — #: Homework Hotline

_20+__{ ]other: Parant newsletters every 5 weeks
Teacher Weh Pages

Automated email and phone messages
Parent/teacher conference notes

Increase opportunities for parents to receive communication about their student.

PowerSchool access for parents and students

5-week progress reports, 10-week report cards with newsletter
Open house, concerts, sporting events, plays

Parent/teacher conferences
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School Messenger automated messaging system
Student orientstion

Homewaork hotiine

School web page

Teacher web pages

Faculty meeting on how to conduct good parent/teacher conferences
Professional development on creation of teacher web pages
Creation of homework hotline

Parent/teacher conferences — September
Teacher web pages — October
Homewaork hotline - October

i3 i Fic) 1
S8 & ; o
R ifled an i
; e o ? : - Lahhe -

a) The school has a comprehensive plan to use multiple, Interactive communication tools to provide
families regular opportunities for purposeful, strategic, and authentic dialogue about school and styderit
issues and concerns.

b} The school staff has a shared commitment to use consistently the plan for communicating with
parents and stakeholders (i.e., translating all documents in multiple languages and communicating in
variety of ways) to ensure that they clearly understand the school's priorities concerning student
progress, achievement, and neads.

¢} The school staff regularly monitors the effectiveness of their communication to and solicitations of
family feedback in all languages concerning student achievement, needs, issues, and concerns using
multiple interactive communication tools and makes revisions te the plan when necessary.

a) The school staff has a plan to use multiple tools to communicate with families about schoel and
student issues and concerns.

b} The school staff uses a plan to communicate with parents (i.e., translating 2!l documents in mulktiple:
languages and communicating in a variety of ways) concerning student progress, achievemenit, and
needs,

. ¢} The schoof staff monitors the effectiveness of its communication in 2t languages and responds to:
family feedback concerning issues and concerns.

a} The schoot is creating a plan for communicating with families about school and student issues and
concerns in pertinent languages, or the school communicates with families about school and studerit
issues and concerns using the most grevalent languages.

b} The school staff is developing 2 mechanism for sending documents to families in their native
languages, or the school staff transtates select documents into languages they identify as pievalent.
c) The school is beginning to have conversations about the effectiveness of its strategies for:

| communicating with parents.

¢ a) The school communicates with families about school and student issues and congerns without
" considering translation needs.

b} The schoel staff does not send transiations of documents to families.

€} The school does not reflect on its strategies for communicating with parents.

| [_] Classroom Observations — # Visited: 1 Documents Reviewed:

X Interviews with Students— #: 20+ Student handbook

7 . : _#.
Interviews with Support Staff—#: __ 5+ Middie School Web Page

>3 i i - #: +
nterviews with Teachers — # _20+__ Parent Access to PowerSchool

X1 Interviews with Parents/Guardians — #: 20+
" / - Homework Hotline

[ ] other:
Parent newsletters every 5 weeks

Teacher Web Pages

Automated email and phone messages

Phone log

Open house invitation

Orientation invitation
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Increase opportunities for parents to receive communication about their student

PowerSchool access for parents and students

5-week progress reports, 10-week report cards with newsletter
Cpen house, concerts, sporting events, plays

Parent/teacher conferences

School Messenger automated messaging system

Student orientation

Homework hotline

School web page

Teacher web pages

Faculty meeting on how to conduct good parent/teacher conferences
Professional development on creation of teacher web pages
Creation of homework hotline

Parent/teacher conferences — September
Teacher web pages — October
Homework hotline - October

y ik
a) The school leader, aff and community agency partners, has
developed a plan to ensure that all staff members understand how to create and sustain high levels of
family engagement by teaching all parents ways to support student learning and growth.
b) After consuiting teachers, student support professionals, and representative parents, the schogl
leader provides professional development to all school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school's plan for engaging
parents to support student succeass. ]
a) The school leader, in collaboration with pertinent school staff and community agency partners, has
developed a pfan to ensure that classroom teachers and guidance staff understand how to create and
} sustain family engagement by teaching a group of parents, representative of student demographics,
ways to support student learning and growth.
- b) The school provides professional development 1o school staff on how to actively seek and sustain
partnerships with families and community arganizations that are linked 1o the school’s plan for engaging
parents to suppert student success. o '
a) The school leader is in the process of developing a plan to teach parents ways to support student
learning and growth,
| b} The school is in the process of implemeanting a pian to provide professional development to school
[ staff on how to develop partnerships with families and/or the community, or the staff is.riot fully
implementing the strategies in the schooli’s plan. ]
a) The school leader is not working on a plan to teach parents ways to support student learning and.
growth.
b) The school does not provide professional development for staff concerning developing partnerships
" with families and/or the community. _ . . 3
[] classroom Observations —# Visited: [ { Documents Reviewed:
X interviews with Students — # 20+ Middle School newsletters
Interviews with Support Staff—#: __ S+ Progress reports and report cards
Interviews with Teachers — #: __20+_ Teacher emails to parents
Interviews with Parents/Guardians ~ #: 20+ MS web page and teacher pages
Gther:
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Create opportunities to help teach parents ways to support student achievement

PowerSchool access for parents and students

5-week progress reports, 10-week report cards with newsletter

Open house, concerts, sporting events, plays

Parent/teacher conferences

School Messenger automated messaging system

Student crientation

Homework hotline

School web page

Teacher web pages

Faculty, grade level, department meetings talking about parent involvement

Web page design ~ October
Homework hotline — October

Student orientation — August
Parent/teacher conferences as needed
Parent newsletter — every 5 weeks

a)
agencies share data and integrate data systems in order to identify family needs and target appropriate
support strategies.

b} The entire school cormmunity ensures that student data is shared in 2 way that families can
understand a child’s [earning needs and successes, proactively advocate for their children, and partner
with the school to provide appropriate student support. ]

a) Schooi leaders, data specialisis, student support professionals, and program coordinators Use datato
identify family needs and target strategies to address them.

b) The school community ensures that student data is shared i a way in which families can understand
student learning needs and successes and are encouraged to advocate for student support. )

a) The school staff recognizes that there is a need to share and integrate data systems to-identify family
needs, and a plan is being developed to do so, or the school staff uses data bist is not working with the
schoal’s partrerships to share and respond to data pertaining to family needs.

b) The school community inconsistently shares data regarding student learnibg needsand success that
families can access and understand.

a) There is no evidence that school leaders, data specialists, student support professionals, and program
coordirators have prioritized or recognized the need fo share and inteégrate data systems.
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b} The schoolcommunity dogs notshare data with parentsim ways they can understand.

[] Classroom Observations — # Visited: [T pocuments Reviewed:

interviews with Students — #: _20+ PowerGrade/PowerSchool

IX] Interviews with Support Staff —#: __ 5+__ Progress reports and report cards

Interviews with Teachers— #: _ 20+ Parent/teacher conference notes

B4 Interviews with Parents/Guardians — #: _20+_ | [ Referrals to DSS, PINS, MCAT, counseling, CPS

| Teachers are encouraged to keep the data on their web page, homework hotline, and in their

! gradebooks current and accurate.

[ Teachers are encouraged to communicate with parents via email, phone and parent conferences and to
| document the communication

PowerSchool access for parents and students

S-week progress reports, 10-week report cards with newsletter
Open house, concerts, sporting events, plays

Parent/teacher conferences

School Messenger automated messaging system

Student orientation

Homework hotline

School web page

Teacher web pages

Professional development on web page design and maintenance

Web page design and maintenance — October
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In August, the LINKS committee, which develops our CDEP, met to create our educational plan. It was noted that our students were making
good progress in both Math and ELA. We attributed it to our focus on literacy in all contents areas. We still noted that our scores are not where
we would like them 1o be, The committee is again focusing on literacy in all content areas, as well as a focus on vocabulary. We are adding the
focus on math word problem solving. We also addressed the need for more time in math for remediation and acceleration along with the need
for more time in ELA to help students with writing extended responses.

Last year, we had Rena Root from RSE-TASC come in and do a walk-through analysis of our program. She provided feedback which drove some
of our professional development last year and again this year. Those areas are In continued alignment of curriculum in math, communication
with special education teachers, and ELA literacy.

The Middle School principal has conducted 20 pre-observations conferences, observations, and post-observation conferences. She has aiso
conducted many short walk-throughs to gather information on instruction.

The Middle School teachers are continuing to submit weekly lesson guides to the principal and special education teachers, as well as posting
pertinent information on their teacher web pages.

The Middie School is continuing to use the Consultant Teacher model for special education students in order to give all students access to
general education courses.

We have and will continue to provide professional development, both in-house and at BOCES, to support our literacy focus.

We will provide professional development, both in-house and at BOCES, to support our math focus.

Math and ELA will have the opportunity to analyze data from the 2015 NYS test resufts.

We are instituting STAR 360 diagnostic assessments to create benchmarks and track progress of student achieverment in math and ELA.
We have had a speaker address students about mindset, especially as it refates to math.

We have created math and ELA labs, which meet every other day for a full period, to give teachers more time to teach, re-teach, and enrich
student learning.

We meet as faculty, grade level, and department, to discuss student achievement as well as student behavior and social concerns.

We continue to work with parents through parent/teacher conferences, our website, homework hotline, email, newsletiers, and phone to keep
the home/school connection open.

We offer after-school academic assistance on a limited basis, due to financial constraints.

We continue to provide our students with disabilities accommeodations and modifications as per their IEP, including, but not limited to, Direct
Consuitant Teacher, Resource Room, AlS services, and tutorial periods.

We have an instructional Support Team that meets weekly to address student concerns brought to the committee by teachers and parents.
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Board of Education

Unatego Central School District
2641 State Highway 7

Otego NY 13825

Board Members:

Having carefully examined the within specifications for furnishing labor and materials for the
Transportation Maintenance service for the Umatego Central School District, 2641 State

Highway 7, Otego NY 13825, the undersigned:

Certified that he has examined and fully comprehends all the enclosed "General Conditions”,
"Specifications”, and "Notice to Bidders" for the Transportation Maintenance Service for the
amounts stated below and pursuant to the terms described on the specification.

1. BASE BID AMOUNT
To provide trasportation maintenance services for the OIS - 2O0LL

&0
$159 (25
school year for Unatego Central School District as specified.
One Hondee ) F: Q‘\-v None Thoosend 5-& “ou&re& icde}é\l Fue Dol\ars

amouns in ords

Non—transpoi*tatioq vehicles I&dk_’o&e& . Bese %’e&,

2. Hourly rate for labor for maintenance and repair

If mot included in base bid.
Transportation Iwc.auaue&. er hour

Non-trapsportation Mper hour

3. Charge for Parts ' ; 7 . ‘
Tf not included in base bid. Transportation M&
Non-transportation  Ewchidled)
4. Tfthe bidder isa corporation, is it incorporated in New York State? G
e t G No
5. If the latter, is it authorized to do business in New York State? G
G No
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In submitting this bid, the bidder agrees to the terms and conditions of the bidding
package including the instructions to bidders, General Conditions, Bid Proposal
Certifications, and Specifications, If this bid is signed by a partner, the person hereby
states that he or she has the authority to bind the partnership; if this bid is signed by a
corporate officer or employee, that person hereby states that he or she has the authority to

bind the corporation.

The bidder has provided transportation maintenance programs to the following
comparable school districts within the last five (5) years;

NAME ADDRESS CONTACT PERSON TELEPHONE

N 1A

The general liability insurance company is licensed to do business in New York State and
policy limits insuring the Bidder are as follows® L {olat l‘;«h{ woul b e
$ Imien]occorence
Emton] aggrears
10 Wi Nisw ombele. .
+ 4 8 aggregste

gerc ocLLvere o
Very Truly Yours,

By /%\ D Tl OWledeter
Tltle 561-\)\:& Drrector
Company: M&-'u-l&etbs' &US?S Lne..
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Lses €.

A Matthews Group Company

The following is the only deviation from the bid request that we propose.
Page 11 — Section 8 — Item C
- Any non-maintenance related, non-warranted repairs required to be made to the

Engine, Transmission or Rear Differential would be performed on a time and
material basis as needed at the rate of $85.00 per hour.

2 Forbes St. 2900 Route 9 7707 Henry Clay Bivd 201 Charles St. 4802 W Colonial Br
Pansville, NY 14437 Ballsten Spa, NY 12020 Liverpool, NY 13090 Maybrook, NY 12343 Crlando, FL 32808
Tel: 585-335-6091 Tel: 518-584-2400 Tel: 315-214-0176 Tel: 845-427-9091 Tel: 407-219-3823
Fax: 585-335-6094 Fax: 518-584-1941 Fax: 315458-6920 Fax: 845-427-9034 Fax: 407-219-3823

RIFLER AIR CONMITHWIRG



10/30/2015

| Albert Utter am resigning as a school bus driver from the Unatego Central School District
effective November 16 2015 due to NYS retirement. | would like to resume work as a bus

driver effective November 18" 2015. Thank you.

Albert Utter W




UNATEGO CENTRAL SCHOOL
NEW EMPLOYEE APPOINTMENT FORM

NAME: C/\A@r}/ / S cﬁtaj% 2

POSITION: Q ’ é 5%%}(% 71;&5 A@(_

REPLACES: /[/ / ﬁ’

EFFECTIVE DATE:

EDUCATIONLEVEL: /] Q.SWS cFI@ < Colace,

YEARS OF EXPERIENCE: / [

SALARY: STEP LEVEL $

CERTIFICATION: Séc;mj A ﬁ(&ga{ s T2

COLLEGE: /P))CC, SUNY Owonata

REFERENCES CONTACTED:

2. A,LIM o 7/7.1&( Tai/

COMMENTS: vl Condn Enasledse ?ﬁd ¥
2 Jg 7 -
Shidhez

!Zé; %&/MZD {/"@/&%:»/

£ il
// ADMINISTRATOR SIGNATURE ATE



UNATEGO CENTRAIL SCHOOL
NEW EMPLOYEE APPOINTMENT FORM

NAME: Ceclin Sfj ST
vosrion: _ Substiade Temcher
REPLACES: /W fs

EFFECTIVE DATE:

EDUCATION LEVEL: \Za@AeW a‘?ﬁ C§ CAenlCe

YEARS OF EXPERIENCE: @

SALARY: STEP LEVEL $

CERTIFICATION: HNowe. I)@ﬁ - %yﬁ Cxam<
COLLEGE: ,SUNY gmckiogﬁf’—; Sony @Maﬁ({ éamwfé)

REFERENCES CONTACTED:
-1. cj,l?'vvjﬁ MCMI?M

2.

COMMENTS: Vewy gzmz:? Lot shude ks, Corthosinsthin
a‘l%ﬁ ' 7‘@6&[}?

(ZZ; %ﬂ%@a /ﬁ//é//r

fj ADMINISTRATOR SIGNATURE ATE

é//




UNATEGO CENTRAL SCHOOL
NEW EMPLOYEE APPOINTMENT FORM

NAME: // oo, Delleal
posiTion:  Subys Ade
REPLACES: /%4»

EFFECTIVE DATE:

EDUCATION LEVEL: gacjne /M &ﬁ ' S e

YEARS OF EXPERIENCE: é 3

SALARY: STEP  LEVEL hY

CERTIFICATION: /léw Moo &mkqé‘ ok — VT i WIS

COLLEGE: {jA:V&fs-Y{/ o Ao /%Z)ac@ Méwmemue

REFERENCES CONTACTED:

. A Bewi llacok

COMMENTS: Gnd w:‘f& S]ﬂea/z.(f’ ?cfmé@,?{m Sﬁ(&éwﬂ
ﬁmﬂf WZJTQ’S‘&

% rﬁ/@v/é@ 2 723

/ . ADMINISTRATOR SIGNATUR /" DATE
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UNATEGO CENTRAL SCHOOL
NEW EMPLOYEE APPOINTMENT FORM

NAME: Corae o Bew*ff) L ND

POSITION: _ Sulestdvire Yo che i

REPLACES:

EFFECTIVE DATE:

EDUCATION LEVEL:

YEARS OF EXPERIENCE:

SALARY: STEP LEVEL $

CERTIFICATION: _ DS Piple.

- Lbbvl.ogml ;;’bwmra\ umco&xé}—\

COLLEGE: S VN One syctp

REFERENCES CONTACTED:

1. gm-r(o\,y\ ﬁt}:\!&p\a - SunM Oneoviky

2.

COMMENTS: Coociud modifiod

Clre oty i on kel )

p 4

4
(‘u‘bef LD)ETHLM/) {:E}G,rr\. ﬂn,x_ébv’ G\"m I@:MQJ\)

T AL 6¥M

L cre

ola |ig

ADM]NiS’I‘RAlIOR SIGNATURE

DATE



